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Criteria
✔
✔
✔
✔
✔
✔
✔
✔

Multimodality
‘can do’ attitudes
critical skills
age appropriateness
personal fulfilment
platform independent tools
collaborative tools
interactive tools
external links

✔
✔
✔
✔
✔
Transversal skills / key competences
✔ critical and innovative thinking
✔ personal and interpersonal
skills/attitudes
✔ information processing/ICT
competences
✔ autonomous learning
✔ global competences
✔ awareness of sustainability
✔ resilience, promotion of change

Europeanity
approach in science, arts, technology etc
European culture, history, geography, etc
social activism
understanding of diversity
participation in European dialogue

CLIL

✔ 4Cs (Content, Communication,
Cognition, Culture)
✔ communication in real life
contexts
✔ contextualized grammar
✔ scaffolding techniques

Multimodality – Example 1
Italy: From the First industrial Revolution to the ICT
5th teaching period
1st Activity: Web search and creation of a game
Time: 30’
Type of activity: Use of digital tools
Students do research on the web in order to find a website useful for the creation of the game.
They find this website https://www.wisc-online.com/
The Wisc-Online open educational resource library contains over 2800 learning objects that
are freely accessible to teachers and students at no cost and under a Creative Commons
license for use in any classroom or online application.
This website only requires subscription to create a game.
Students decide to create a profile in order to start the creation of the game.

2nd Activity: Web search and creation of a game
Time: 30’
Type of activity: Use of digital tools
Students create the game and choose a name based on the television game show “Who wants
to be a millionaire?”
They name it Who wants to be a Revolutionaire?
The game of course is about the Industrial Revolution. If you reach the top by choosing the
correct answer, you will be a real Revolutionaire!
The game is open to everyone by clicking on the following link:
https://www.wisc-online.com/users/carduccikingstudents/games/74124/who-wants-to-be-a-r
evolutionaire

Multimodality – Example 2
Greece: Tourism in Europe
Brainstorming activity (asynchronous, before the beginning of the 1st teaching period): students
are provided with a collaborative mind map and some questions to consider regarding tourism.
Students collaborate and fill in the mind map with as many ideas as possible having the following
questions in mind:
How would you define tourism?
Why do people travel?
Why is tourism on the increase in the recent years?
What types of tourism do you know?
The teacher comments on their ideas, before coming to class.

2nd Activity:
Time: 15’-20’
Type of activity: video projection and discussion
Class organisation: whole class
Actions/Tasks: the students watch a video created by the teacher and ask for clarifications. The video
provides information about alternative tourism and sustainable tourism development. The teacher
asks comprehension questions and also emphasizes words that are commonly used together
(collocations: alternative tourism, conventional tourism, sustainable development, e.t.c.).
Alternatively the video could be used in the computer lab or asynchronously with interactive questions
by using H5P (interactive video)

Multimodality aspects in the examples
❑ ‘can do’ attitudes
❑ ability to identify and set goals, and motivate themselves
❑ confidence to pursue and succeed in learning
❑ sense of initiative
❑ enhance critical thinking
❑ digital materials meet students’ age and capabilities
❑ enhance and widen students’ personal fulfillment
❑ material created is stand-alone and platform independent
❑ collaborative tools are used (mind map, game platform)
❑ use of interactive tools (H5P, game)
❑ use of external links (youtube)

Transversal Skills/Competences – Example 1
Spain: The effects of forces
3rd teaching period
1st Activity: Hooke’s law
Time: 35’
Type of activity: experimental practice
Class organisation: groups of 3 or 4
Actions/Tasks: teacher introduces how we are going to check Hooke’s law.
Students work in group and complete their lab report till collect experimental data.
2nd Activity: Hooke’s law
Time: 15’
Type of activity: digital data processing
Class organisation: class work
Actions/Tasks: students start their spreadsheet.

4th teaching period
1st Activity: Hooke’s law
Time: 20’
Type of activity: creating a chart on a digital tool
Class organisation: class work
Actions/Tasks: following the instructions of the teacher, students follow data processing in order to create a
chart on a digital tool for checking Hooke’s law.
2nd Activity: Hooke’s law
Time: 15’
Type of activity: share and discussion the results
Class organisation: group work
Actions/Tasks: students that belong to the same experimental group, discuss their results and share their
conclusions with the other groups.

Transversal Skills/Competences – Example 2
Romania: Every drop counts
1st Teaching Period
2nd Activity
Time: 20 min
Type of activity: video presentation
What is water footprint and why is it important?
The difference between what we want and what we need
Class organization: classwork
Actions/Tasks: The teacher shows an educational video “What is your water footprint” that has
connection to the topic, explaining the concept of water footprint. Teacher asks students to fill in a
task sheet related to the quantity of water needed to produce beef, pork, cheese, and fruit, a
smartphone, a tyre or a ton of cement. The terms consumption and waste are explained.
Attention is drawn to the statement “Knowing your water footprint and making an effort to reduce
it can really make a difference”

3rd Activity
Time: 15 min
Type of activity: filling in a worksheet
Class organization: groupwork
Actions/Tasks: Students are asked to calculate the amount of water consumed in 24 hours (i.e. washing
their hands, having a shower, drinking a glass of water, brushing their teeth, flushing the toilet, having
a shower, etc.). These topics are explored on www.watercalculator.org. They need to trace their
footprint and cut the piece of paper or cardboard which they will then write on every activity with the
amount of water used. They may recall that it is not their household’s indoor or outdoor water used
but rather their virtual water used and particularly their diet – that makes up most of their water
footprint. Teacher explains that for most people diet is the biggest consumer of virtual water. In fact, in
a typical person’s water footprint it is known that approximately two thirds of the water comes from
virtual water needed to produce food. Therefore, investing a little time into understanding why our
diet has such a large water footprint is the aim of this lesson. Teacher discusses what can be done to
reduce the amount of water we consume.

Transversal skills in the examples
❑ cultivating critical and innovative thinking (problem-solving, learning to learn, autonomous
learning, making decisions, coping with uncertainty and stress, developing confidence)
❑ encouraging students’ personal and interpersonal (identifying their abilities, collaboration and
organization skills and self-disciplined performance / motivation) skills and attitudes
❑ developing information processing/ICT competences (e.g. analyzing, locating and accessing
information on Web)
❑ promoting global competences (examining local and global issues)
❑ Promoting the students’ awareness about sustainability in Nature (environment resources,
ecosystems, climate)
❑ involving personal and social competences
❑ fostering attitude to promote change

1st Teaching Period

Europeanity – Example 1
Italy: Renewable energy in Europe

2nd Activity: Make Europe a better place to live
Time: 30’
Type of activity: Video-projection and discussion
Class organisation: Discussion in virtual class
Actions/Tasks: The topic of the project is about the renewable energy sources in Europe and how it is widespread all over the
Union.
It will be carried out in several steps: a) Study the different kind of renewable energy sources;
b) Focus on the use of the above-mentioned sources in Europe; c) Create a powerpoint with the information gathered; d) Create
a model of the renewable energy source chosen.
The first task they have to accomplish is to make researches about renewable energies.
Teachers show students this video
After watching this video, students have to gather ideas and prompts for their researches, considering this statement:
“Fighting climate change is a real challenge but it is an opportunity for our economy as well.
Discover how the new 2030 goals for climate and energy will help make the EU more competitive, secure and sustainable”

2nd teaching period
1st Activity: Researches about the renewable energies
Time: 60’
Type of activity: Discussion, video projection
Class organisation: Discussion in virtual class
Actions/Tasks: Students discuss about the video they have watched
in the previous videoconference.
After that, students talk about the research they have done.
These researches are about the renewable energy sources (wind,
solar, hydro, biomass, ocean and geothermal).
They engage in discussion on how their development is crucial for
the years to come.
The websites used by the students are about various types of
renewable energy (solar, wind, geothermal, hydro)

Europeanity – Example 2
Romania: I’m a child, I have rights
3rd Teaching period
1st Activity
Time: 30'
Type of actions: assigning tasks to each team, collaborative work
Class organisation: team work
Actions/Tasks: Students are divided into 3 groups of . Each group is given a set of photos and asked to put them on the
floor in order (starting from the strongest person in hierarchy towards the weakest). Students must put photos in
complete silence. Whoever disagrees with the hierarchy can change the order of the photo. Then students visit each
group. The group that “hosts” the rest of the class, explains the reason of their hierarchy. When explanation finishes,
the rest of the class comments on the hierarchy/asks questions. The teacher asks students (in all groups) how they feel
about the hierarchy. This procedure is repeated until all groups have presented their hierarchy to the class. When all
groups are finished, teacher presents to students some of the photos whose descriptions are given in the Images
Description and ask the students:
1 How do you feel now that you know a little bit more about these people?
2 Would you change the hierarchy now that you know more about them?

2nd Activity
Time:15'
Type of actions: debate, arts creations
Class organisation: team work
Action Tasks: “I am a child like you"-for this activity students will form groups
depending on their artistic inclinations and will create drawings, slogans, or
posters with this theme.
After the pupils have completed their activity, the teacher discusses with them
the following questions:
1What should be the people's attitude toward discrimination?
2What should be changed in people's behavior towards the minorities?

Europeanity aspects in the examples
❑ promoting critical reflection on European values and perspective (respect of human dignity and
diversity, equality, freedom, democracy)
❑ presenting Europeanity approach in science and civics
❑ emphasizing Europeanity in terms of European culture, multiculturalism, European public and
civic life
❑ involving European social activism in taking collective initiatives
❑ taking into account the rich diversity of the European Union in terms of cultural diversity
❑ encouraging students to take an active part in the European dialogue and adopt a new common
perspective

CLIL – Example 1
Spain: Let’s talk about energy

CLIL – Example 2
Greece: Never Again
1st teaching period
Before the beginning of the first teaching period, students are asked to complete the first two
columns on a KWL chart with what they know about the Holocaust and what they would like to
learn

3rd Teaching Period
2nd activity
Time: 30’
Type of activity: jigsaw method
Class organisation: 6 groups of 4
Teacher actions: the teacher divides the students into 4 groups of 6 students (less able
students work with more able students). Each group is given a worksheet and 4
different texts with comprehension and viewpoint questions.
Then, after reading their text and taking notes (individually), expert groups are created
on the same topic, in order to exchange views. The students then return to their original
groups where the expert in each subject informs the other members.

CLIL aspects in the examples
❑ the content element is employed (content knowledge and skills)
❑ the communication element is employed (using language to learn and communicate)
❑ the cognition element is employed (thinking processes appropriate for the language demands)
❑ the culture element is employed (opportunities for cultural awareness and shared
understanding)
❑ the language employed reflects actual language use in daily life contexts/situations (e.g. in
communication and conversation)
❑ the vocabulary used is suitable for students’ age
❑ use of grammar is contextualized
❑ scaffolding skills and techniques are demonstrated

THANK YOU!

